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6 Outline of the training materials

To provide a coherent structure, the training materials are presented in an order and
format similar to those used in the Disability Equality Training of Trainers
programme in Kosovo in 1997. Most of the activities had been used previously in
other contexts, for example in Disability Equality or capacity-building workshops
with aid-agency staff, women’s groups, community groups, and other disabled
people’s organisations. Some of the activities were used only in those contexts, and
not in the DETOT course, but they are included in this manual in order to broaden
out the scope and choice of activities. It is intended that users of this manual will pick
and choose activities to suit their own needs and circumstances, rather than follow
the complete agenda. The workshop activities are organised in the following way.

Chapter 7 Preparing for the workshop and forming
the group

7.1 Practical considerations 76
7.1.1  Make the workshop fit the participants, not vice versa 76
7.1.2  Access! Access! Access! 79

7.2 Introductions, icebreakers, and energising exercises 84
7.2.1  ‘Find someone who ..." 84

7.2.2  ‘Openthe day’ 86

7.2.3  Paired interviews and introductions 87
7.2.4  Name game 88

7.2.5  Guessing game 89

7.2.6  ‘Darling’ game 9o

7.2.7  What I like about you 91

7.2.8  What I am proud of myself for 92

7.2.9  Positive feedback 93

7.2.10 Name-badge exercise 94

7.2.11 My life pie-chart 95

7.2.12  Wallpaper exercise 96

7.2.13  Gesture energiser 97

7.3 Expectations and priorities 98

7.3.1  Hopes, concerns, contributions, and needs 98

7.3.2  Setting priorities 99

7.3.3  Agreeing guidelines for working together as a group 101
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7.4 Working together: establishing group guidelines; communication; respect;
participation 104

7.4.1  Mapping for Mars 104

7.4.2  Listening exercise (1) 107

7.4.3 I respect you/You respect me 110

Chapter 8 Facilitation skills

8.1 How adults learn 112

8.1.1  The ‘process of learning’ exercise 112

8.1.2  Creating a positive learning environment 115
8.1.3  Stages of learning 118

8.1.4  Rates oflearning 119

8.1.5  Components of training 121

8.1.6  Whole-group activity 123

8.2 Facilitating adult learning 124

8.2.1  Facilitation: brainstorm and discussion 125
8.2.2  Listening exercise (2) 129

8.2.3  Discussion of good and bad listening 129
8.2.4 Opentheday 131

8.2.5  Guessing game 131

8.2.6  Observation exercise 131

8.2.7  Mapping for Mars 134

8.2.8  Know your apple 134

8.2.9  Whole-group discussion of room layout 134
8.2.10  Whole-group discussion of timing and pacing 134
8.2.11  Line-drawing exercise 138

8.2.12  Facilitation checklists 142

83 Planning workshops 144

8.3.1  The eight sunrays of planning 144

8.3.2  Organising the workshop: a two-part exercise 147
8.3.3  Planning the agenda and contents of a workshop 151

8.4  Handling difficult topics 153

8.4.1  Prevention of impairment: presentation and discussion 157
8.4.2  Prevention of impairment: small-group discussion 161
8.4.3  Prevention in the home: picture-based exercise 162

8.4.4  Fishbowl exercise 165
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Chapter 9 Disability Equality in practice

9.1 Models of disability 167

9.1.1.  Introducing the topic 167

9.12  Presentation of the three models 169

9.1.3  Discussion of the three models of disability 173

9.1.4  Lifestories: activity based on the models of disability 174
9.1.5  Howcan I help? 175

9.2  Barriers to equal participation 177

9.2.1  Identifying barriers: the wall exercise 177

9.2.2  Problem-tree exercise 183

9.2.3  Action-planning to overcome barriers: for DPOs and local community members 188
9.2.4  Action planning to overcome barriers: for aid-agency staff 189

9.2.5  Barriers: a case study 191

9.3 Disabled people’s rights: human rights 192

9.3.1  Fairness and rights: camouflage energiser 194

9.3.2  What rights do we have? The calendar game 196

9.3.3  The imaginary country 200

9.3.4  Rights and responsibilities 202

9.3.5  ‘Choosing’ rights 203

9.3.6  Stereotyping and discrimination: Know your apple 205
9.3.7  Global and local discrimination 208

9.3.8  The evolution of documented rights for disabled people 211
9.3.9  Applyingthe UN Standard Rules to real life 213

9.3.10 Interviews in pairs 220

9.3.11  Improvised drama about disabled people’s rights 222
9.3.12  Identifying allies 224

9.3.13  The right to education: whole-group discussion 226
9.3.14 Puppets exercise 231

9.3.15  Two ways to cross a river 233

9.4  Gender and disability 235

9.4.1  WhoamI? 236

9.4.2  The gender quiz 238

9.4.3  Sex and gender 240

9.4.4  Restrictive gender roles 241

9.4.5  Gender roles: whole-group discussion 242

9.4.6  The game of life 243

9.4.7  Disabled women’s voices: diamond-ranking exercise 247

9.5 Images and language of disability 251

9.5.1  Media search 251

9.5.2  Using positive and non-stereotypical images of disability 253
9.5.3  Posters exercise 255

9.5.4  Theimpact of language: Mr Biswas photo exercise 256

9.5.5  Word-list exercise 258
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9.6  Definitions of disability 263
9.6.1  ‘Our definitions’ exercise 264

9.7 Self-determined living 266

9.7.1  In/ter/dependence drawings 268

9.7.2 My contribution 270

9.7.3  Independent (Self-Determined) Living: presentation and discussion 271
9.7.4  Putting Independent (Self-determined) Living into practice 276

Chapter 10 Action planning

1o.1  Shortand half-day activities 277
10.1.1  Individual reflection 277

10.1.2  Objective setting 278

10.1.3  Eight sunrays of planning 279
10.1.4 ‘Nothing about us without us’ 280
10.1.5 More planning exercises 280

10.2  Half-day or whole-day session on action planning 281
10.2.1  Immediate action 281

10.2.2  Future actions: a competition 282

10.2.3 Future actions exercise: diamond ranking 283

Chapter 11 Evaluation

1.1 Quick evaluations in the round 284

1.2 Small-group and whole-group evaluation activities 285
11.2.1  Sketch/mime 285

11.2.2  Throw out or keep 285

11.2.3  Song 285

1.3  Mid-way evaluations 286
11.3.1  Reflecting on facilitation 287
11.3.2  Writing and drawing 288
11.3.3  Collage 289

11.4  Questionnaires 290

11.4.1  Questionnaire for general use at the end of a day’s workshop 290
11.4.2  To end a facilitation-practice session 291

11.4.3  Detailed questionnaire for a final evaluation 292
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Chapter 12 Case studies

12.1  Individual case studies 300
12.1.1  Shapla, Bangladesh 301
12.1.2  Mamadou, Mali 302

12.1.3  Lao Sonn, Cambodia 303
12.1.4  Frangoise, Burkina Faso 304
12.1.5 Annya — Abkhazia 305

12.2  Disabled refugees and internally displaced people: case studies with
questions 306

12.2.1  Hassan 307

12.2.2  Suada 308

12.2.3 Milica 309

12.2.4 Flora 310

12.3  Case studies of social and political action by disabled people 312

12.3.1  Grassroots representation in Cambodia 312

12.3.2  The Soroti Agricultural and Craft Association of the Blind, Uganda 314

12.3.3.  Election monitoring and the right to vote in Ghana, Bangladesh, and Zambia 316

Chapter 13 Some useful quotations 38

Chapter 14 Sample workshop agendas

14.1  One-day general introductory workshop for local and international NGOs
and agencies 320

14.2  One-day workshop on disability and gender for local staff of NGOs
and agencies 322

14.3  Two-day workshop for members of local DPOs 323

14.4  Five-month training course for disability-awareness trainers 324

From this range of activities it should be possible to construct workshops, seminars,
discussion groups, and so on for a variety of participants — expatriate and local staff of
international NGOs and agencies, staff of national or local organisations, govern-
ment representatives, members of disabled people’s organisations (DPOs), members
of the community, etc. Most activities are applicable (with some modification) to all
these potential participants. Some specifically focus on one particular group: where
this is the case, we make it clear and we offer alternatives for other groups.

The materials cover the main issues relevant to the twin topics of facilitation skills
and Disability Equality. But they are not exhaustive: many other interesting topics
could be added. And of course the approach that was adopted is only one way to do
training. It is important for facilitators to bear in mind, and to stress with
participants, that there is no single ‘right’ way. It is vital for the facilitator to find the
approach that she or he is comfortable with and that is suitable for the group.
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Each activity in the manual is presented step by step, together with its objectives
and/or learning points and notes for facilitators. We suggest how much time to allow
for each activity, but of course the duration will vary, depending on the size of the
group and whether or not an interpreter is used. We have tried to make the materials
as self-explanatory as possible, so that facilitators with a broad range of experience
will find them easy to use.

Some topics are presented in the form of a discrete and self-contained session, with a
specific structure and logic which could be followed without modification. Other
topics are more loosely structured, and it is not intended that all the activities will be
done in one workshop, nor that they will necessarily be done in the order presented.
In some sections we have suggested links between particular sessions or activities, to
show inexperienced facilitators how to lead from one to the next. This helps to
reinforce the learning process and keep people engaged.

Chapter 8, ‘Facilitation skills’, is designed with a particular focus on members of
disabled people’s organisations, because in the long term they are ultimately best
qualified to take on the role of training others in disability awareness and rights-based
work. However, this chapter should be of use to other facilitators too, whatever their
level of experience, and many of the activities are suitable for various group-work
situations, not just the training of trainers.

The activities in the manual vary considerably in their levels of complexity, in terms
both of the concepts and issues covered, and the facilitation methods involved. Again,
the idea is that facilitators should choose the activities that are most appropriate for
their participant group and their particular circumstances (including the availability
of materials), and adapt them where necessary.

Most of the activities can be used with a broad range of participants, irrespective of
their levels of education. Facilitators should beware of oversimplifying concepts —
especially when participants lack formal education — because this is patronising and
risks reinforcing negative assumptions. It may be necessary to find an appropriate
way to explain jargon and specialist terminology, to avoid or modify it, but don’t
underestimate participants’ ability to understand and apply the underlying concepts.

Some of the activities require a certain level of literacy, but facilitators might be able
to substitute symbols or objects for words in these cases. Other activities which
require reading, writing, or drawing can be done with the help of partners or an
appointed person in each small group. The activities are generally suitable for groups
of people with a broad range of physical and sensory impairments, but they may
require further adaptation, depending on the needs of individual participants. For
some of the activities we suggest specific alternatives to take into account additional
or different impairment-related (or literacy-related) access needs. In addition,
general guidelines for making the workshop environment and activities accessible
are given in the next chapter (7.12 Access! Access! Access!).

Note that none of the activities features the simulation of impairments or disability,
in which for example non-disabled people wear a blindfold, or have their hearing
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blocked, or are required to spend time using a wheelchair; nor are disabled people
required to simulate an impairment different from their own. The reason for this
deliberate omission is that such simulation activities give a very unrealistically
negative impression, which can reinforce prejudices and stereotypes. With blindfolds,
for example, people crash into things and feel disoriented and helpless, but this is not
the reality for most people with impaired vision. DPOs recommend that if partici-
pants need to know what it is like to have a particular impairment or to experience
disablement by society, it is best for a workshop facilitator (or a guest speaker) who
has experience of that impairment to talk and answer questions about it.

This manual makes considerable use of handouts, flipcharts, and verbal presentations,
but these are suggestions, not prescriptions: if they are not appropriate, you should
devise your own alternatives. Different people learn differently: even within an
apparently cohesive participant group, there will be some people who depend on
handouts and some who don’t find them helpful at all. It is good to have handouts
available, but they are not essential. On the other hand, for courses designed to train
trainers, handouts can be very useful to jog the memories of participants after the
session, and as the basis for activities or discussions in future group-work that they
will themselves facilitate.

Wherever possible, use locally available objects, equipment, and stationery. For
example, for writing on flipcharts in Kosovo we used very cheap, locally available
packaging paper, but in most cases a blackboard and chalks would have been just as
good.

The DETOT course relied heavily on participative learning methods. Participants in
your groups may be resistant to them, perhaps because of cultural or traditional
assumptions about the best methods of teaching and learning, or because of the
participants’ status within their community. The only way to find out how they will
react is to try! However, you can take measures beforehand to maximise the
applicability and appropriateness of the workshop: get to know at least some of the
participants, let them get to know you, and see how they respond to some of your
ideas; seek out the opinions of others who have done group-work in the region;
or consult people who have a better understanding or a different perspective on the
local culture. But be prepared to take risks and to learn from your mistakes.



